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the Roman Empire. If this fact has been systemati- 
cally introduced to the pupil's mind in its varied as- 
pects, it will not be difficult for the teacher to show 
how greatly her pupils are helped in the understand- 
ing of recent history and present political conditions 
by their acquaintance with the great imperial state 
of the past. 

II. TRAINING IN ENGLISH 

Latin is often said to be "harder" than most modern 
languages. Due to this very fact, — to the great dif- 
ference in construction between the Latin and the 
English sentence — translation from Latin, oral or 
written, gives the pupil constant and exacting prac- 
tice in English composition. Of course this is fully 
true only if really good English is insisted on in trans- 
lations, as it certainly should be. 

III. PREPARATION FOR THE STUDY OF MODERN 
LANGUAGES 

A knowledge of Latin is obviously of great ad- 
vantage to a student of French, Spanish, Portuguese 
or Italian, all of which are descended directly from 
Latin. This is more important now than ever before, 
as the downfall of Germany has developed closer 
relations between the United States and France, and 
has increased our interest in the markets of South 
America, where Spanish and Portuguese are spoken. 

It is a proved fact that a thorough knowledge of 
Latin makes it possible to acquire a good reading 
knowledge of any one of these languages in a month's 
time. After this reading knowledge is acquired, 
ability to speak the language is merely a matter of 
practice. 

So that the Latin teacher can show the doubting 
pupil that, when he is studying Latin, he is gaining 
a knowledge of History, Politics, English, French, 
Spanish, Portuguese and Italian, as well as of a great 
literature of the past. On this basis, comparison with 
courses which are offered to the student as a substi- 
tute for Latin may confidently be challenged. — C. W. 
Keyes. 



THE EFFECT OF TRANSLATION ON STYLE 

MACAULAY attributes Pitt's unrivaled power 
in selected and well arranged words to his 
persistent practice of translating the Classics. He, 
at the same time, indicates how to translate a lan- 
guage not one's own : 

"The classical studies of Pitt were carried on in 
a peculiar manner, and had the effect of enriching his 
English vocabulary, and of making him wonderfully 
expert in the art of constructing correct English sen- 



dees. His practice was to look over a page or two 
of a Greek or Latin author, to make himself master 
of the meaning, and then to read the passage straight 
forward into his own language. This practice, begun 
under his first teacher, Wilson, was continued under 
Pretyman. It is not strange that a young man of 
great abilities, who had been exercised daily in this 
way during ten years, should have acquired almost 
unrivaled power of putting his thoughts, without pre- 
meditation, into words well selected and well ar- 
ranged."— G. K. G. H. 



LATIN QUOTATIONS 

THE expressions following have been found in 
American newspapers and magazines. Can the 
high school students of Latin give their meanings? 
Castigat ridendo; status quo ante; quantula sapientia 
mundus regitur; sui generis; ne supra crepidam sutor; 
coelum non animam mutant qui trans mare currunt; 
argumentum a silentio; ex cathedra. — G. A. H. 

THE ENGLISH TEACHERS' COLUMN 



[The purpose of this column is to afford high school 
teachers and the instructors in the University an opportunity 
to exchange experiences, information, and opinion regard- 
ing the teaching of English. Contributions are encouraged, 
and questions about any phase of English teaching are in- 
vited. The members of the Freshman English staff in the 
University 'will be glad to serve high school teachers of Eng- 
lish in any way they can through this column of the Journal. 
What problems of English teaching are giving you most con- 
cern? Have you tried any special methods or devices that 
have proved successful? Questions and contributions for 
this column should be addressed directly to the editor of the 
Journal.— N. W. W.] 



THE RELATION OF EXERCISE WORK IN 
ENGLISH TO THEME 

THE ineffectiveness of exercise work in English, 
so far as improvement in the pupil's writing abil- 
ity is concerned, is often a sorely perplexing problem 
to the high school teacher. Let us suppose that the 
pupil has had assigned a series of sentences in which 
faults in parallelism or coordination occur. He cor- 
rects the faults with which the exercise deals, but he 
perpetrates spelling errors which he would never make 
if he were composing a theme in which orthography 
is insisted upon. Or the pupil may be asked to re- 
write a sentence like the following: "He said that 
the peasants are lazy, uneducated, and that they are 
intensely conservative" ; and he reconstructs, "He said 
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that the peasants are lazy, that the peasants are un- 
educated, and that the peasants are intensely conserv- 
ative." Or again, the pupil may have an academic 
knowledge of what parallelism is, and yet be totally 
unaware of the necessity of applying his knowledge 
in his theme work. 

At least part of the trouble is that the student does 
not realize that exercise work is composition, that he 
is not performing merely mechanical processes of la- 
bor forced upon him by a Juggernaut of rules and 
regulations. He thinks, if he corrects in a certain 
sentence, an error in punctuation or grammar, that 
that is all that can properly be demanded of him for 
that sentence ; and in addition, not understanding that 
the theoretical knowledge which he, possibly, has just 
gained is going to be useful to him further, he drops it 
entirely from the upper levels of his consciousness. 

The remedy for this state of affairs is obvious. The 
student needs constant reminder that it is important 
that he bring into play in sentence work, if necessary, 
other principles and rules than the particular one of 
which the exercise treats ; and that he must not forget 
all about an exercise on the conjunctive adverb after 
he has finished writing it. He needs to have it re- 
peatedly impressed upon him that each principle of 
sentence structure is a milestone, or perhaps millstone, 
not that he can gaze upon and pass by with the pleas- 
ant assurance that he is so much the nearer to the end 
of his journey, but that he must pick up and carry 
with him on his pilgrimage. Else inevitably the ex- 
ercises will do him more harm than good. They will, 
in time, unless their real value as composition work 
in themselves and their fundamental connection with 
theme work are stressed, foster in the pupil habits of 
carelessness which will destroy the effectiveness they 
should have and which will, instead of improving the 
pupil's capacity to write, permanently injure it. — J. S. 
M., Jr. 



THE NATIONAL COMMITTEE ON MATHE- 
MATICAL REQUIREMENTS 

THE National Committee on Mathematical Re- 
quirements was organized in the late summer of 
1916 for the purpose of giving national expression to 
the movement for reform in the teaching of mathe- 
matics which had gained considerable headway in 
various parts of the country. 

The membership of the committee at present is as 
follows : 

Representing the colleges — A. R. Crathorne, Uni- 
versity of Illinois; C. N. Moore, University of Cin- 
cinnati; E. H. Moore, University of Chicago; D. E. 



Smith, Columbia University; H. W. Tyler, Massa- 
chusetts Institute of Technology ; J. W. Young, Dart- 
mouth College (Chairman). 

Representing the secondary schools — Vevia Blair, 
Horace Mann School, New York (representing the 
Association of Teachers of Mathematics in the Mid- 
dle States and Maryland) ; W. F. Downey, English 
High School, Boston (representing the Association of 
Teachers of Mathematics in New England) ; J. A. 
Foberg, Crane Technical High School, Chicago, vice- 
chairman (representing the Central Association of 
Science and Mathematics Teachers) ; A. C. Olney, 
Commissioner of Secondary Education, Sacramento, 
California; Raleigh Schorling, The Lincoln School, 
New York; P. H. Underwood, Ball High School, 
Galveston, Texas; Eula Weeks, Cleveland High 
School, St. Louis, Mo. 

Last May, the Committee was fortunate in securing 
an appropriation of $16,000 from the General Edu- 
cation Board, which has made it possible greatly to 
extend its work. This work is being planned on a 
large scale for the purpose of organizing a nation- 
wide discussion of the problems of reorganizing the 
courses in mathematics in secondary schools and col- 
leges and of improving the teaching of mathematics. 

J. W. Young and J. A. Foberg have been selected 
by the Committee to devote their whole time to this 
work during the coming year. To this end they have 
been granted leaves of absence by their respective 
institutions. 

The following work is being undertaken imme- 
diately. 

1. To make a careful study of all that has been 
said and done here and abroad in the way of improv- 
ing the teaching of mathematics during recent years. 

2. To prepare a bibliography of recent literature on 
the subject. 

3. To make a collection of recent text books on 
secondary school and elementary college mathematics. 

4. To prepare reports on various phases of the 
problem of reform. Eleven such reports are already 
under way and others are being projected. 

5. To establish contact with existing organizations 
of teachers with the purpose of organizing a nation- 
wide study and discussion of the Committee's prob- 
lem. The Committee hopes to induce such organiza- 
tions to adopt this problem as their program for the 
year. It is ready to furnish material for programs 
and also to furnish speakers at meetings. The organi- 
zations in their turn are to furnish the Committee 
with -the results of their discussions and any action 
taken. In this way it is hoped that the Committee 
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